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Abstract 

This research introduces the idea of how EFL (English as a Foreign Language) students' way 

of thinking can help them deal with their nervousness when speaking a foreign language. The 

study used a method where they talked to 5 students at a university in Cirebon. Among these 

students, 2 were female and 3 were male. The researchers looked at how these students' 

mindset helped them overcome their fear of speaking a foreign language. The results showed 

that all the students had a positive mindset that believed they could improve, and they reacted 

to challenges by trying to master them. This really helped them feel more comfortable when 

speaking a foreign language and dealing with their nervousness. This study not only 

confirmed that having the right mindset can help with speaking anxiety, but it also looked at 

the details. This could help future studies explore how mindsets can help with other factors 

that make speaking anxiety worse. In the real world, this research could be a helpful tool for 

people learning a foreign language. It can help them understand and improve how they feel 

when speaking English. 
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Introduction  

English, once confined to a handful of nations, has evolved into a global lingua franca due 

to the march of time (Galloway and Rose, 2017; Tauchid et al., 2022). As noted by (Jain & 

Kaur, 2013), English has gained prominence across educational tiers, being viewed as crucial 

for national advancement and global competitiveness. Consequently, the Indonesian Ministry 

of Education and Culture has forged policies regarding English education, shaping the 

curriculum to encompass the four core language skills—writing, reading, speaking, and 

listening—aiming to foster comprehensive language proficiency (Mukminin et al., 2015). 

Indonesian students, despite grappling with English as a non-native language, embark on a 

journey encompassing phonetics, vocabulary, phraseology, sentence structure, and societal 

nuances (Trisnadewi, 2019). Although intricate, English holds national importance, integrated 

into Indonesian high school curricula, spanning listening, speaking, reading, and writing 

skills. Yet, even with English being a mandatory subject, many students encounter difficulties 

in conversing with peers and teachers (Mukminin et al., 2015). As highlighted by Young in 

1990, students identify public speaking and impromptu tasks as high-anxiety triggers (Rajitha 

& Alamelu, 2020). 
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Anxiety, an enduring challenge for foreign language learners, often centers around the act 

of speaking (Güliz, 2013). Over recent decades, second language (L2) anxiety has garnered 

attention within the realm of second language acquisition (Daubney, Dewaele, and Gkonou 

2017; Ozdemir & Papi, 2021). The ability to communicate verbally is fundamental for sharing 

viewpoints, ideas, and knowledge. From a student's perspective, oral English tasks invoke 

greater anxiety than other language skills (Young, 1990; Rajitha & Alamelu, 2020). 

Extensive research has demonstrated the detrimental effects of L2 speaking anxiety across 

various contexts and factors such as motivation, willingness to communicate, and 

achievement (Ahmetović, Bećirović, and Dubravac 2020; Ozdemir & Papi, 2021). The need 

for English proficiency is underscored by the expectations of future employers, with effective 

communication skills ranking high among sought-after abilities (D. He, 2013; Nordin & 

Broeckelman-post, 2019). 

The concept of mindset, encompassing beliefs and methods, exerts a powerful influence on 

achievements (Schroder et al., 2017; Dweck, 2016; Gollwitzer, 2012). Mindsets play a pivotal 

role in tackling challenges, shaping cognitive processes (Schroder et al., 2017; Gollwitzer & 

Keller, 2016). Educational literature recognizes mindset as a 'noncognitive' factor, intertwined 

with abilities, strategies, attitudes, and behaviors (Black & Allen, 2017). 

Horwitz et al. (1986) pioneered the study of anxiety in language learning, classifying it as a 
blend of self-perception, emotion, and behavior. Their theory on language learning anxiety 

encompasses communication, fear of failure, and exam-related anxieties. While various 

affective factors impact language learning, anxiety assumes a vital role (Balemir, 2019; 

Öztürk & Gürbüz, 2013). How language mindset aids in surmounting speaking anxiety 

remains incompletely understood. 

This study seeks to enhance our understanding of the interplay between language mindset 

and the ability to overcome speaking anxiety among university students. It means delves into 

university students' language mindset and its relationship with foreign language speaking 

anxiety, grounded in the implicit theory of mindset. With Dweck (2006) highlighting fixed 

and growth mindsets, this study aims to classify students based on these mindsets and probe 

their responses to speaking anxiety. Employing qualitative methods and a naturalistic 

approach, the research aims to address two gaps: the underexplored interaction between 

mindset and speaking anxiety, and the scarcity of studies linking language mindset with 

overcoming such anxiety. 

In this point, the research sets out to answer the following questions: 

1. What is the predominant language mindset among students? 

2. How do students from each mindset group cope with foreign language speaking 

anxiety? 

Method  

The study utilized qualitative methods to delve deeply into students' speaking anxiety 

concerning their language mindset. The research method employed Interpretative 

Phenomenological Analysis (IPA), aiming to comprehend participants' experiences and 

perspectives. The research design employed a case study phenomenological approach, 
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focusing on understanding complex learning processes. Participants were university students 

from the same institution and semester, with data collected through interviews and 

questionnaires.  

Table 1 summarise the participants’ initial names, gender, age, and linguistic background 

(first language, second language, third language and English learning experience). 

Table 1 : Demographic of Participants 

The data relates to the use of EFL student’s language mindset to overcome their foreign 

language speaking anxiety. The writer conducted interviews and as part of the data gathering 

procedure to learn more about the language mindsets of the students and how they respond 

while speaking English in public speaking class. Four first-year students who were enrolling 

in a public speaking class were the target participants for interview activities and 

questionnaires. The writer picked randomly among the five students. Three men and two 

women, each with a unique language background and English-learning history, made up the 

group of participants. Interviews and questionnaires were carried out at different times. Of the 

5 participants, all of them have filled out a questionnaire. The four participants out of 5 who 

only took part in the interview activities, because one participant was unable to take part in 

the interview activities. 

The interview consisted of 15 open-ended guiding questions with a duration of 30-40 

minutes. Each individual interview was audio-recorded (face-to-face interviews) and online 

interviews using an online chat application called WhatsApp (www.whatsapp.com). The 

questions asked are modifications of the research of Ozdemir & Papi, (2021), Lou & Noels, 

(2020) and Anandari, (2015) relating to the use of EFL students’ language mindset to 

overcome their speaking anxiety.  

The interview questions include: (1) Do you agree that your language intelligence is 

something that you can't change drastically? why? (2) Do you agree that you can improve so 

much on your language skills of your target language, but you can't really change your 

language intelligence? Why? (3) Do you agree that everyone can always improve the level of 

their language intelligence? Why? (4) Do you agree or disagree that whatever language 

intelligence a person has, it can be changed rapidly? (5) Do you agree or disagree that 

whatever language intelligence a person has, it can be changed rapidly? Why?  (6) What is 

your respond when you speak in English? (7) How do you respond to the difficulty you face 

when you learn language? (8) Do you think your language intelligence and your speaking 

anxiety are correlated? Why? (9) Do you think your language intelligence can help you 

improve your foreign language speaking anxiety rapidly? Why? (10) Do you feel confident 

speaking in English? (11) How do you feel speaking English in public speaking class? (12) 

Name Gender Age 
Linguistic Background English 

learning L1 L2 L3 

MBA Male 18 Indonesian English -  

MG Male 20 Indonesian Russian -  

L Female 18 Javanese Indonesian English  

JF Female 19 Javanese Indonesian English  

LS Male - Javanese English 
Sign Languge 

(SIBI) 
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What makes you anxious speaking in English? (13) How do you feel when your 

lecturer/classmates ask you a question in English? Why? (14) Do you feel anxious to speak in 

front of your public speaking class even though you're Well-prepared? Why? (15) What is the 

perfect way to help you improve releasing your anxiety in speaking English? 

The results of this study based on the interview activity and questionnaire, most of them 

have a growth mindset where they belief that they can slowly change the difficulties that they 

face in EFL learning. In Black & Allen, (2017) Dweck (2006) stated that kids who have a 

growth mentality can do almost anything, and their development mindset is considerably 

more crucial to academic achievement than natural talent. The data obtained from the 

interview and questionnaire process would be outlined in the following session. 

The analysis involved IPA to uncover patterns in participants' responses, aiming to 

comprehend their experiences and viewpoints. The study aimed to provide insights to help 

students overcome foreign language speaking anxiety, using qualitative methods to explore 

language mindset connections. 

This section describes the design of the study, the subject of research, data collection 

procedures, instruments, data analysis techniques, and procedure of the research. Written as 

much as 10-20 % of the length of the article 

Finding and Discussion 

Group of Students’ Language Mindset 

Blue Print of the question to categorized the students’ based on their language mindset. 

Mindset theory, which has its roots in studying children's beliefs of their intelligence in school 

settings, impacts how we interpret responses to obstacles or failures (Yeager & Dweck, 2020). 

Table 2 : Blueprint Interview Group of Students’ Language Mindset 

No Questions The theory of 

1. Do you agree that your language intelligence is 

something that you can't change drastically? 

why? 

Mindset theory of Carol Dweck towards language 

intelligence  

2. Do you agree that you can improve so much 

on your language skills of your target 

language, but you can't really change your 

language intelligence? Why? 

  

3. Do you agree that everyone can always 

improve the level of their language 

intelligence? Why? 

  

4. Do you agree or disagree that whatever 

language intelligence a person has, it can be 

changed rapidly? 

 

5. Do you agree or disagree that whatever 

language intelligence a person has, it can be 

changed rapidly? Why? 

 

Table 3 : Interview Answer for EFL students’ language mindset 

No Participants Answer 
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1. Participant 1 

(MG) 

“I agree, language intelligence 

that people have can be changed 

drastically if they want to work 

hard in the case of improving the 

level of their language 

intelligence.”  

2. Participants 2 

(L) 

“I agree that everyone can change 

and improve the level of language 

intelligence if they have willing 

to work hard and learn hard to be 

better. They certainly can change 

and improve it.” 

3. Participants 3 

(JF) 

“Everyone can change and 

improve their language 

intelligence, based on that I agree 

that people can change and 

improve if they train hard for 

changing and improving the 

language intelligence that they 

have.” 

4. Participants 4 

(LS) 

“I disagree if people can change 

and improve the language 

intelligence drastically because of 

the complex points in language 

that can make it hard to change 

and improve it drastically, but it 

still can be changed slowly but 

surely if they work hard for that.” 

As mentioned by Limeri et al., (2020), state that students' academic achievement is 

determined not only by their cognitive talents and material knowledge, but also by non-

cognitive elements such as their beliefs, attitudes, and values. Dweck, (1999) in Limeri et al., 

(2020) stated that students' perceptions about the degree to which intelligence is a fixed 

attribute, known as "mindset," are one crucial non-cognitive aspect. As stated by Dweck & 

Leggett, (1988); Hoyert & O’Dell, (2008); Limeri et al., (2020) students' mindset have an 

impact because they influence a range of non-cognitive aspects, such as the sorts of objectives 

they establish. MG, L, JF and LS agreed that their mindset could help them achieving or 

improving their foreign language speaking anxiety.  

The result of the interview regarding students’ language intelligence help are showed in the 

form of table 1. The first participant said that He agreed that his language intelligence helped 

him reducing the anxiety that he has when speaking in English. The second, the third and the 

fourth participants also agreed that language intelligence helped them improving the anxiety 

that they had in speaking English. They also agreed that it could help them increase their 

confidence. 

The Students’ Respond of Their Speaking Anxiety 

Blue print of the questions to know how the students’ response of their speaking anxiety. 

Table 4 : Blueprint Interview EFL students’ respond to speaking anxiety 

No Statement The Theory of 

1. How do you respond to the difficulty you face The socio-cognitive approach from Dweck and 
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when you learn language? Leggett (1988) mindset leads to student achievement 

goals, responses to powerlessness and student 

mastery. 

2. Do you think your language intelligence and 

your speaking anxiety are correlated? Why? 

 

3. Do you think your language intelligence can 

help you improve your foreign language 

speaking anxiety rapidly? Why? 

 

4. Do you feel confident speaking in English?  

5. What is your respond when you speak in 

English? 

 

Table 5 : Interview Result EFL students’ respond their speaking anxiety 

No Participants Answer 

1. Participant 1 

(LS) 

“I like to be challenged. When I have a difficulty, I feel like I am being 

challenged to overcome it. And I feel like I work better when I am under 

pressure. I feel the same speaking in Bahasa Indonesia and English, but I 

think that my language intelligence quiet help me reduce the anxiety when 

speak in English and it can boost a little bit of my confidence”  

2. Participants 2 

(MG) 

“I agree. the language intelligence can help reducing the anxiety when we 

speak English. When I face a difficulty in learning language I belief that I can 

overcome it step by step, but sometimes I doubt myself about the ability to 

overcome the difficulty when I learn language.” 

3. Participants 3 

(L) 

“Learning grammar is a difficult thing and I really don't like it, but by 

keeping that feeling and mindset I don't think it would help to solve the 

difficulty in learning grammar. With the hard work that I did by listening 

carefully to the lecturer's explanation and studying it myself, I finally 

understood the grammar which was difficult for me earlier. The good mindset 

that I have could help give me a little self-confidence and reduce anxiety 

when speaking English. Even though the anxiety didn't completely go away, 

there was a feeling inside me that I could get through the moment when I was 

worried about speaking English.” 

4. Participants 4 

(JF) 

“I would try my best to do a good thing, if there is a difficulty in learning 

language, I would work hard to solve it. I agree that language mindset can 

assist reducing anxiety when speaking. If we believe and train hard when 

facing the difficulty that we face, we would become less and less anxious in 

speaking English. The confidence in speaking English would also slowly 

grow” 

According to Dweck and Leggett (1988) in Vandewalle, (2012) that fixed and growth 

mindsets produce structures for how people comprehend and react to their experiences. As 

mentioned by Vandewalle, (2012), stated that this is the example, when people have a fixed 

mentality and believe that their intelligence is a static trait, they tend to blame their lack of 

intelligence for their bad performance on intellectual tasks and have a pessimistic view of 

their chances of success in the future. Poor performance is seen as a sign that more work and a 

better approach are needed, in contrast, when people have a growth mentality regarding 

intelligence. With this mindset, the likelihood of future task success is substantially higher.  

As the result of interview regarding the use of student’s language mindset in overcoming 

the difficulty in language learning. The interview is presented in the form of table 2. From the 



The 3rd Undergraduate Conference on Applied Linguistics, 
Linguistics, and Literature (ALLURE) 
Vol. 3(1), September, 2023  
Online ISSN: 2807-8926 
 

 

52 

 

data acquired, the writer concluded that LS, MG, L and JF have a growth mindset with the 

explanation of the way in responding to the challenge activities in learning based on the 

social-cognitive theory by Dweck and Leggett 1988. According to LS: when facing a 

challenge, he beliefs that he is confidently think he can be better when he finds a difficulty in 

learning language. Where, depending on the information gained from MG, in facing the 

difficulties when learning language, the doubts about one's own ability to solve the difficulties 

encountered are certainly there, but little by little they can be overcome if she works hard to 

be better. In L point of view, she thinks that she has a growth mindset, when she faces a 

difficulty, she tends to try her best to understand the difficulty that she has so she can 

overcome it. As stated by JF, working hard to be a better version of ourself is what she 

beliefs. 

The acquiring data from the participants regarding the use of language mindset to 

overcome foreign language anxiety give opportunity for self-evaluation in facing the 

difficulties in learning foreign language. This study was set to explore the students’ language 

mindset and the respond when speaking English that could influence the foreign language 

speaking anxiety of   four participants. Based on the findings, we can make several important 

observations. First, although the participants have the belief in solving the difficulty that they 

face when learning a foreign language, it does not make them easily relieve anxiety when they 
speak English. It takes a long time and habits to get rid of anxiety when speaking English, 

especially in front of many people. Second, based on the theory of social-cognitive by Dweck 

and Leggett 1988 the participants show positive respond in overcoming their foreign language 

speaking anxiety, especially in front of a lot of people. They also have different cause that can 

arise their anxiety when speak English. 

In the interviews conducted, the writer noted that the EFL language mindset can help the 

students’ way of solving the difficulty that they face in learning language especially the 

anxiety when speak English. In addition, it is interesting to note that there are different 

responds in overcoming their foreign language speaking anxiety. And also, language mindset 

can influence the way how to overcome the difficulty in learning a foreign language. 

More specifically, the writer has summarized the students’ mindset can influence how they 

respond to the difficulty in overcoming foreign language speaking anxiety. Even though LS, 

MG, L, JF had different caused that provoked their anxiety when they speak English such as 

lack of vocabulary, lack of understanding and lack of pronouncing the correct word, yet they 

still agreed that they could conquer it slowly. As the result, they can feel more confident in 

speaking English especially in front of a lot of people. This study states that it has a 

relationship with other studies from Khajavy et al., (2022) that examine language mindset in 

students' language learning with a different skill focus and the research from Ozdemir & Papi, 

(2021) that examine the mindset as sources of L2 speaking anxiety and speaking confidence 

in the international teaching assistant (ITA). 

From the result findings, the writer hopes can assist the students’ speaking anxiety through 

understanding their language mindset. 

Conclusion  

This study aimed to present the findings of an in-depth qualitative investigation into how 

EFL students used their language mindset to overcome their speaking anxiety. The results of 

this study indicated that most participants had a growth mindset, which was in line with Carol 
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Dweck's theory. According to Zilka et al. (2022), students with a growth mindset tend to 

perform better as it motivates them to put in effort. People with a growth mindset believe that 

personal qualities can be improved through hard work. 

In conclusion, this study has the potential to aid language learners in reflecting on their 

own learning experiences and boosting their confidence in speaking English. The insights 

provided could prove valuable for students aiming to enhance their EFL skills. Future 

researchers are encouraged to delve further into this topic, exploring a wider range of factors 

related to language mindset and speaking anxiety in language learners. 

Further research is recommended, maybe using a larger sample size than in this study, to 

further understand the language mindset use of EFL students to overcome their foreign 

language speaking anxiety. In addition, more in-depth research on the use EFL students’ 

language mindset to overcome their speaking anxiety based on the foreign language anxiety 

factors. Finally, (Denise, 2015) asserts that investigating students' learning contexts (such as 

the classroom or a larger community) is essential to developing a thorough knowledge of 

children as language learners. The author also offers the following further recommendations: 

1. This research is expected to be a means self-introspection for language learners or 

readers, to overcome their anxiety when speak English. 

2. This research is expected to be a reference for a student to be able to improve more 
in EFL learning especially EFL skills. 

This research is expected to be a reference for future researchers to investigate more deeply 

and with a broader subject related to language mindset and factors that cause foreign language 

speaking anxiety in all language learners. 

References  

Altunel, İ. (2019). Bridging the gap: A study on the mindset and foreign language anxiety. 

International Online Journal of Education &amp; Teaching, 6(3), 695–711. 

https://discovery.ebsco.com/linkprocessor/plink?id=2abbb377-95a7-3514-929c-

d77cc4f57681 

Amelia, R. (2022). Indonesian EFL Students’ attitude toward Oral Presentations. Indonesian 

Journal of Integrated English Language Teaching, 8(1), 15. 

https://doi.org/10.24014/ijielt.v8i1.17434 

Anandari, C. L. (2015). Indonesian Efl Students’ Anxiety in Speech Production: Possible 

Causes and Remedy. TEFLIN Journal - A Publication on the Teaching and Learning of 

English, 26(1), 1. https://doi.org/10.15639/teflinjournal.v26i1/1-16 

Andi, L. A., Benu, J. M. Y., & Panis, M. P. (2022). Relationship between Negative Mindset 

and English-Speaking Anxiety in English Students. 4(2), 295–307. 

Black, S., & Allen, J. D. (2017). Part 2: Goals, Mindset, and Self-Regulation. Reference 

Librarian, 58(2), 159–173. https://doi.org/10.1080/02763877.2016.1221787 

Çağatay, S. (2015). Examining EFL Students’ Foreign Language Speaking Anxiety: The Case 



The 3rd Undergraduate Conference on Applied Linguistics, 
Linguistics, and Literature (ALLURE) 
Vol. 3(1), September, 2023  
Online ISSN: 2807-8926 
 

 

54 

 

at a Turkish State University. Procedia - Social and Behavioral Sciences, 199, 648–656. 

https://doi.org/10.1016/j.sbspro.2015.07.594 

Cameron, D. (2015). “In New Zealand I feel more confidence”: The role of context in the 

Willingness to Communicate (WTC) of migrant Iranian English language learners. 

International Journal of English Studies, 15(2), 61–80. 

https://doi.org/10.6018/ijes/2015/2/202981 

Demir, K., & Qureshi, A. M. (2019). Pakistani Science Teachers’ Experiences of Professional 

Development: A Phenomenological Case Study. Journal of Science Teacher Education, 

30(8), 838–855. https://doi.org/10.1080/1046560X.2019.1607707 

Emeral, & Ristati. (2023). Investigating freshmen’s L2 speaking anxiety level in Indonesia. 

ENLIT Journal, 3(1), 13–21. https://doi.org/10.33654/enlit.v3i1.2133 

Harris, L. R., & Brown, G. T. L. (2010). Mixing interview and questionnaire methods: 

Practical problems in aligning data. Practical Assessment, Research and Evaluation, 

15(1). 

Hefferon, K., & Gil-Rodriguez, E. (2011). Interpretative phenomenological analysis. 

Psychologist, 24(10), 756–759. https://doi.org/10.4324/9781315105246-7 

Idrus, M. (2022). Speaking Anxiety Experienced By Indonesian Students in an International 

University. 

K.Yin, R. (2016). Robert K. Yin. (2014). Case Study Research Design and Methods (5th ed.). 

Thousand Oaks, CA: Sage. 282 pages. The Canadian Journal of Program Evaluation, 

March 2016. https://doi.org/10.3138/CJPE.BR-240 

Kapasi, A., & Pei, J. (2022). Mindset Theory and School Psychology. Canadian Journal of 

School Psychology, 37(1), 57–74. https://doi.org/10.1177/08295735211053961 

Khajavy, G. H., Pourtahmasb, F., & Li, C. (2022). Examining the domain-specificity of 

language mindset: a case of L2 reading comprehension. Innovation in Language 

Learning and Teaching, 16(3), 208–220. 

https://doi.org/10.1080/17501229.2021.1956936 

Latif, N. A. binti A. (2015). A Study on English Language Anxiety among Adult Learners in 

Universiti Teknologi Malaysia (UTM). In Procedia - Social and Behavioral Sciences 

(Vol. 208, Issue Icllic 2014). Elsevier B.V. https://doi.org/10.1016/j.sbspro.2015.11.198 

Limeri, L. B., Carter, N. T., Choe, J., Harper, H. G., Martin, H. R., Benton, A., & Dolan, E. L. 

(2020). Growing a growth mindset: characterizing how and why undergraduate students’ 

mindsets change. International Journal of STEM Education, 7(1). 

https://doi.org/10.1186/s40594-020-00227-2 

Lou, N. M., & Noels, K. A. (2017). Measuring Language Mindsets and Modeling Their 

Relations With Goal Orientations and Emotional and Behavioral Responses in Failure 

Situations. Modern Language Journal, 101(1), 214–243. 



The 3rd Undergraduate Conference on Applied Linguistics, 
Linguistics, and Literature (ALLURE) 
Vol. 3(1), September, 2023  
Online ISSN: 2807-8926 
 

 

55 

 

https://doi.org/10.1111/modl.12380 

Lou, N. M., & Noels, K. A. (2020a). Breaking the vicious cycle of language anxiety: Growth 

language mindsets improve lower-competence ESL students’ intercultural interactions. 

Contemporary Educational Psychology, 61(February), 101847. 

https://doi.org/10.1016/j.cedpsych.2020.101847 

Lou, N. M., & Noels, K. A. (2020b). Mindsets about language learning and support for 

immigrants’ integration. International Journal of Intercultural Relations, 79(May), 46–

57. https://doi.org/10.1016/j.ijintrel.2020.08.003 

Lune, H., & Berg, B. L. (2017). Methods for the Social Sciences Global Edition. 

Ocampo, M. B. (2017). Japanese Students’ Mindset and Motivation in Studying English 

Grammar and Reading. PEOPLE: International Journal of Social Sciences, 3(2), 1192–

1208. https://doi.org/10.20319/pijss.2017.32.11921208 

Oflaz, A. (2021). The journal of language and linguistic studies. Journal of Language and 

Linguistic Studies, 17(2), 1117–1128. 

Ozdemir, E., & Papi, M. (2021). Mindsets as sources of L2 speaking anxiety and self-

confidence : the case of international teaching assistants in the U . S . Innovation in 

Language Learning and Teaching, 0(0), 1–15. 

https://doi.org/10.1080/17501229.2021.1907750 

Rajasinghe, D. (2020a). Interpretative phenomenological analysis (IPA) as a coaching 

research methodology. Coaching, 13(2), 176–190. 

https://doi.org/10.1080/17521882.2019.1694554 

Rajasinghe, D. (2020b). Interpretative phenomenological analysis (IPA) as a coaching 

research methodology. Coaching, 13(2), 176–190. 

https://doi.org/10.1080/17521882.2019.1694554 

Rajitha, K., & Alamelu, C. (2020). A study of factors affecting and causing speaking anxiety. 

Procedia Computer Science, 172(2019), 1053–1058. 

https://doi.org/10.1016/j.procs.2020.05.154 

Rissanen, I., Kuusisto, E., Tuominen, M., & Tirri, K. (2019). In search of a growth mindset 

pedagogy: A case study of one teacher’s classroom practices in a Finnish elementary 

school. Teaching and Teacher Education, 77, 204–213. 

https://doi.org/10.1016/j.tate.2018.10.002 

Robins, R. W., & Pals, J. L. (2002). Implicit Self-Theories in the Academic Domain: 

Implications for Goal Orientation, Attributions, Affect, and Self-Esteem Change. Self 

and Identity, 1(4), 313–336. https://doi.org/10.1080/15298860290106805 

Smith, J. A. (2011). Evaluating the contribution of interpretative phenomenological analysis. 

Health Psychology Review, 5(1), 9–27. https://doi.org/10.1080/17437199.2010.510659 



The 3rd Undergraduate Conference on Applied Linguistics, 
Linguistics, and Literature (ALLURE) 
Vol. 3(1), September, 2023  
Online ISSN: 2807-8926 
 

 

56 

 

Smith, J. A. (2014). A practical guide to using Interpretative Phenomenological Analysis in 

qualitative research psychology. Czasopismo Psychologiczne Psychological Journal, 

20(1), 361–369. https://doi.org/10.14691/cppj.20.1.7 

Snyder, M. M., & Dringus, L. P. (2019). IPA as a Method for Identifying Education and 

Training Needs of Informal Caregivers. Florida Journal of Educational Research, 57(2), 

2019. 

Suleimenova, Z. (2013). Speaking Anxiety in a Foreign Language Classroom in Kazakhstan. 

Procedia - Social and Behavioral Sciences, 93, 1860–1868. 

https://doi.org/10.1016/j.sbspro.2013.10.131 

Suparlan, S. (2021). Factors Contributing Students’ Speaking Anxiety. Journal of Languages 

and Language Teaching, 9(2), 160. https://doi.org/10.33394/jollt.v9i2.3321 

Van der Mescht, H. (2004). Phenomenology in Education: A Case Study in Educational 

Leadership. Indo-Pacific Journal of Phenomenology, 4(1), 1–16. 

https://doi.org/10.1080/20797222.2004.11433887 

Vandewalle, D. (2012). A Growth and Fixed Mindset Exposition of the Value of Conceptual 

Clarity. Industrial and Organizational Psychology, 5(3), 301–305. 

https://doi.org/10.1111/j.1754-9434.2012.01450.x 

Yeager, D. S., & Dweck, C. S. (2020). What can be learned from growth mindset 
controversies? American Psychologist, 75(9), 1269–1284. 

https://doi.org/10.1037/amp0000794 

Zarrinabadi, N., Lou, N. M., & Darvishnezhad, Z. (2023). To praise or not to praise? 

Examining the effects of ability vs. effort praise on speaking anxiety and willingness to 

communicate in EFL classrooms. Innovation in Language Learning and Teaching, 

17(1), 88–101. https://doi.org/10.1080/17501229.2021.1938079 

Zarrinabadi, N., Lou, N. M., & Shirzad, M. (2021). Autonomy support predicts language 

mindsets: Implications for developing communicative competence and willingness to 

communicate in EFL classrooms. Learning and Individual Differences, 86(February), 

101981. https://doi.org/10.1016/j.lindif.2021.101981 

Zheng, Y., & Cheng, L. (2018). How does anxiety influence language performance? From the 

perspectives of foreign language classroom anxiety and cognitive test anxiety. Language 

Testing in Asia, 8(1). https://doi.org/10.1186/s40468-018-0065-4 

  


